
Social Justice in PE or School Sport 

 It is imperative to comprehensively comprehend the sociological theory pertaining to this 

subject matter to compose a scholarly essay concerning social justice in physical education or 

school athletics. The conflict theory is a theoretical framework that posits the existence of 

societal divisions among groups that vie for resources and authority. As mentioned earlier, the 

theory holds significance in social justice concerns in physical education or school athletics as it 

sheds light on the prevailing power dynamics and their potential to engender disparities (Laker, 

2002). 

Background 

Social justice in physical education or school sports pertains to the equitable and unbiased 

treatment of all pupils, regardless of gender, ethnicity, race, ability level, or socioeconomic 

status. The significance of addressing social justice issues in education lies in their potential to 

substantially influence students' academic and social outcomes, as noted by Laker (2002). In 

physical education or school sports, students who encounter discriminatory or unequal treatment 

may exhibit reduced engagement in physical activity, thereby increasing the likelihood of 

adverse health consequences (Darnell et al., 2016). 

Importance 

The significance of addressing social justice issues in education lies in its ability to foster equity 

and impartiality among all students. According to Darnell et al. (2016), fostering a secure and 

all-encompassing learning milieu is advantageous in promoting a sense of worth and regard 

among students. Educators can encourage physical activity and healthy lifestyles among all 

students by tackling social justice concerns in physical education or school sports (Coakley, 

2016). 

 

Overview of Social Justice in PE or School Sport 

Definition 

Social justice in physical education or school sports pertains to the equitable and unbiased 

treatment of all pupils, regardless of gender, ethnicity, race, socio-economic background, or 

ability level. The process entails establishing a secure and comprehensive educational setting that 

fosters a sense of worth and regard among all pupils (Darnell et al., 2016). 



Examples 

Gender inequality: Gender inequality in physical education or school athletics pertains to the 

differential treatment of male and female pupils. Variations may exist, like the activities 

provided, the duration allotted for each activity, and the allocation of resources for each activity 

(Darnell et al., 2016). 

Racial and ethnic disparities: The unequal treatment of students in physical education or 

school sports based on race or ethnicity is commonly referred to as racial and ethnic disparities. 

Variations may exist, like activities provided, the time allotted to each activity, and the allocation 

of resources towards each activity (Coakley, 2016). 

Socioeconomic inequality: Socioeconomic inequality in physical education or school sports 

pertains to the differential treatment of pupils based on their socioeconomic standing. Variations 

like the activities provided, the duration of time dedicated to each activity, and the allocation of 

resources to each activity may be encompassed within this (Darnell et al., 2016). 

Inclusion of students with disabilities: The equitable and impartial treatment of students with 

disabilities is denoted by their integration into physical education or school sports programs. 

Inclusive physical education may involve the provision of accommodations and modifications to 

facilitate the full participation of all students in physical activity (Coakley, 2016). 

In order to apply conflict theory to social justice issues in physical education or school sports, it 

is imperative to comprehend the power dynamics in operation. According to Darnell et al. 

(2016), divergent interests may exist between individuals in positions of authority, such as 

school administrators or coaches, and those who lack such power, such as students or parents. 

The circumstances mentioned earlier may result in disparities in the variety of activities 

provided, the duration allotted to each activity, and the distribution of resources. Educators can 

facilitate the promotion of social justice in physical education or school sports by comprehending 

the conflict theory, which involves addressing power imbalances and advocating for equity and 

fairness for all students (Laker, 2002). 

Sociological Theory Relevant to Social Justice in PE or School Sport 

Physical education and school sports are rife with social justice concerns, which can be 

elucidated and remedied by applying sociological theories. Critical race theory (CRT) is a 

theoretical framework that explores the intersection of race and racism with social, economic, 

and political power structures, as Clark (2020) noted. 



Explanation of Critical Race Theory 

The emergence of critical race theory can be traced back to the 1970s and 1980s, when it was 

developed to address the inadequacies of conventional civil rights strategies in tackling issues of 

racial disparity (Academy, 2016). 

According to scholars in the field of Critical Race Theory (CRT), racism is not solely an issue 

that pertains to individuals but rather a systemic problem that is deeply ingrained within social 

structures and institutions (Academy, 2016). 

The fundamental ideas and truths underlying a particular subject or field of study. These 

concepts and principles serve as the foundation for understanding and analyzing complex 

phenomena and are essential (Crawford and Bodine, 1996) 

Key concepts and principles 

Interest convergence is a fundamental concept of Critical Race Theory (CRT), which posits that 

the advancement of racial equity is contingent upon aligning interests between marginalized 

groups and those in positions of power (Clark, 2020). Intersectionality is a theoretical framework 

that acknowledges the interconnectedness and interplay of various social identities, including but 

not limited to race, gender, class, and sexuality, that individuals possess. (Crawford and Bodine, 

1996). 

Application to social justice issues in PE or school sport 

The application of Critical Race Theory (CRT) in the context of physical education and school 

sports involves an analysis of the intersection between race, racism, access, opportunity, and 

representation in matters of social justice. Empirical evidence indicates that Black and Hispanic 

pupils exhibit lower levels of engagement in extracurricular athletic activities than their White 

counterparts, thereby constraining their prospects for physical exercise, social interaction, and 

proficiency enhancement (Crawford and Bodine, 1996). Critical Race Theory (CRT) can provide 

insight into how systemic racism and implicit bias may play a role in perpetuating disparities and 

offer strategies for implementing policies and practices that foster equity and inclusion. 

Analysis of Gender Inequality in PE or School Sport 

Gender inequality represents a considerable concern in physical education and scholastic sports. 

Females frequently encounter prejudicial attitudes and disparate treatment within the realm of 

athletics. The social constructionist theory is a sociological framework that can be utilized to 

examine gender inequality in sports. The theory posits that gender is not an inherent biological 

characteristic but a socially constructed concept shaped and perpetuated by societal norms and 

values. Empirical investigations have demonstrated the existence of gender stereotypes and 

biases in the realm of sports, resulting in gender-based disparities (Crawford and Bodine, 1996). 

Females are frequently encouraged to engage in less physically strenuous sports, such as 



cheerleading or dance. In contrast, males are encouraged to participate in more physically 

demanding sports like football or basketball. This perpetuates the gender stereotype that females 

are less proficient in physical activities than males. 

Racial And Ethnic Disparity 

The issue of disparities in physical education and school sports based on race and ethnicity is a 

crucial matter that requires attention. Students belonging to ethnic minorities frequently 

encounter prejudicial treatment and disproportionate opportunities in athletic activities, thereby 

perpetuating the notion that they possess inferior abilities and aptitudes compared to their white 

counterparts (Crawford and Bodine, 1996). The conflict theory is a sociological framework that 

can be utilized to examine the racial and ethnic inequalities within sports. The theory posits that 

society is marked by strife and rivalry among distinct groups, with those in positions of authority 

leveraging their power to uphold their supremacy over subordinate factions (Lynch, Walton-

Fisette, and Luguetti, 2021). 

Several research studies have indicated that students belonging to ethnic minorities are 

frequently subjected to exclusion from sports teams or are provided with comparatively fewer 

opportunities to participate in sports activities than their white peers (Crawford and Bodine, 

1996). As mentioned earlier, the phenomenon can be attributed to systemic racism and 

discrimination within society, which is also manifested in sports and physical education. There 

exists a disparity in the opportunities afforded to students of color compared to their white 

counterparts regarding sports participation, potentially resulting in a diminished inclination 

toward physical activity and sports (Lynch, Walton-Fisette, and Luguetti, 2021). 

In order to mitigate racial and ethnic inequities in physical education and school athletics, it is 

imperative to foster principles of diversity and inclusivity. Incorporating social justice issues into 

the curriculum and teaching practices, ensuring equal opportunities for all students, and 

celebrating diversity and inclusion are potential strategies that physical education instructors can 

employ (Lynch, Walton-Fisette, and Luguetti, 2021). Physical education programs have the 

potential to offer students of all ages and physical abilities significant and enjoyable 

opportunities for movement, physical activity, and sports (Crawford and Bodine, 1996). 

Exploration of Socioeconomic Inequality in PE or School Sport 

Socioeconomic disparity represents a significant concern in physical education and athletic 

programs in educational institutions. Individuals from economically disadvantaged backgrounds 

frequently encounter obstacles that impede their engagement in athletic activities. The structural-

functional theory is a sociological framework that can examine socioeconomic disparities in 

sports. The theory posits that society is a multifaceted system comprising mutually reliant 

components collaborating to preserve social equilibrium and organization.  



According to Crawford and Bodine's (1996) research findings, students from low-income 

households exhibit lower sports participation rates than their more affluent peers. This 

phenomenon can be attributed to insufficient resources and support, which hinders their ability to 

engage in athletic activities. (Lynch, Walton-Fisette, and Luguetti, 2021). 

Evaluation of Inclusion of Students with Disabilities in PE or School Sport 

The integration of students with disabilities is a crucial concern in the domains of physical 

education and athletic activities within educational institutions. Individuals with disabilities 

frequently encounter impediments to their involvement in athletic activities, such as inadequate 

accessibility or insufficient accommodations. The symbolic interactionist theory is a sociological 

framework that can be utilized to examine the integration of students with disabilities into sports. 

The theory posits that the composition of society comprises individuals who interact with one 

another, thereby generating collective interpretations and comprehensions of their surroundings 

(Laker, 2002). According to Coakley's (2016) research, students with disabilities are frequently 

subjected to unfavorable attitudes and stereotypes from their peers and teachers, resulting in their 

exclusion from sports. 

Following obstacles impede the engagement of students with disabilities in sports. 

Physical Inaccessibility 

Individuals with disabilities frequently face physical obstacles to educational resources, such as 

inadequate ramps and elevators in multi-story school structures, cumbersome doors, non-

accessible restrooms, and non-accessible transportation to and from school. According to 

Coakley (2016), such obstacles can pose challenges for individuals with disabilities regarding 

their ability to utilize sports amenities and engage in athletic activities. 

Lack of Accommodation 

The provision of accommodation may only sometimes be timely, may be inadequate, and in 

some instances, may not be provided. At the tertiary level, the accessibility of information about 

services and support is often limited, while delays often hinder the process of obtaining 

accommodations. Additionally, the confidentiality rights of students are only sometimes upheld. 

According to Laker (2002), the involvement of students with disabilities in sports can be 

impeded by this circumstance. 

Negative Attitudes and Stereotypes 

The education system still presents negative attitudes and stereotypes toward students with 

disabilities. The insufficient awareness and empathy towards disability-related concerns among 

confident educators, staff, and students can impede equitable access to educational services for 

students with disabilities. Exclusion from sports may ensue as a consequence (Coakley, 2016). In 



order to facilitate the integration of students with disabilities into sports, physical education 

instructors can implement the subsequent measures: 

Provide Accessible Facilities and Accommodations 

Physical education instructors can furnish inclusive amenities and adjustments, such as ramps, 

elevators, and accessible washrooms, to guarantee that pupils with disabilities can engage in 

athletic activities. According to Coakley (2016), accommodations such as adaptive equipment, 

sign language interpreters, and note-takers can be provided to ensure equitable participation in 

sports for students with disabilities. 

Promote Positive Attitudes and Stereotypes 

Physical education instructors have the potential to cultivate favorable attitudes and perceptions 

towards students with disabilities by imparting knowledge about disability-related matters to 

their pupils and motivating them to engage with their peers who have disabilities. According to 

Laker (2002), promoting inclusion in sports can be facilitated by reducing negative attitudes and 

stereotypes towards students with disabilities. 

Provide Inclusive Activities 

Physical education instructors can facilitate inclusive physical activities to enable the 

involvement of students with disabilities in sporting events. According to Coakley (2016), 

educators can adjust activities to accommodate students with disabilities. Additionally, they can 

furnish adaptive equipment to guarantee that all students can engage in sports. 

Call to Action for Promoting Social Justice in Education 

Promoting social justice in education necessitates a collaborative endeavor from all parties 

involved, encompassing physical education instructors, educational institution leaders, 

policymakers, and guardians (Darnell et al., 2016). Incorporating social justice issues into the 

curriculum and teaching practices can be a means for physical education teachers to promote 

social justice. School administrators can facilitate the promotion of social justice within schools 

by providing equitable access to sports and physical activities for all students, irrespective of 

their socioeconomic status, ethnicity, race, or gender. Policymakers can advance social justice by 

creating policies that foster equity and inclusivity in sports and physical activities. Parents have 

the potential to advance social justice by advocating for their children's entitlement to engage in 

sports and physical activities, irrespective of their socio-economic or cultural background. 

(Darnell et al., 2016). 

Conclusion 

Social justice is essential in physical education and athletic programs within educational 

institutions. The pressing concerns that require attention include gender inequality, disparities 



based on race and ethnicity, socioeconomic inequality, and the integration of students with 

disabilities. Using sociological theories to analyze these issues can facilitate comprehension of 

the fundamental origins of these predicaments and enable the formulation of tactics to tackle 

them. Ensuring equitable access to sports and physical activities for all students, regardless of 

gender, race, ethnicity, or socioeconomic status, is imperative.  
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